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1  EXECUTIVE SUMMARY 
This pilot project investigated the existing practices and processes of Proficient, 
Highly Accomplished and Lead teachers in the interpretation, analysis and 
implementation of National Assessment Program – Literacy and Numeracy 
(NAPLAN) data. A qualitative case study approach was the chosen methodology, 
with nine teachers across a variety of school sectors interviewed.  Themes and sub-
themes were identified from the participants’ interview responses revealing the ways 
in which Queensland teachers work with NAPLAN data.  The data illuminated that 
generally individual schools and teachers adopted their own ways of working with 
data, with approaches ranging from individual/ad hoc, to hierarchical or a whole 
school approach.  Findings also revealed that data are the responsibility of various 
persons from within the school hierarchy; some working with the data electronically 
whilst others rely on manual manipulation. Manipulation of data is used for various 
purposes including tracking performance, value adding and targeting programmes for 
specific groups of students, for example the gifted and talented. Whilst all participants 
had knowledge of intervention programmes and how practice could be modified, 
there were large inconsistencies in knowledge and skills across schools. Some see the 
use of data as a mechanism for accountability, whilst others mention data with regards 
to changing the school culture and identifying best practice.  Overall, the findings 
showed inconsistencies in approach to focus area 5.4. Recommendations therefore 
include a more national approach to the use of educational data. 
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2 INTRODUCTION 
2.1  Setting the Scene 
This project is one of a number of pilots being conducted across Australia on behalf 
of The Australian Institute for Teaching and School Leadership (AITSL).  The 
purpose of the pilot projects is to validate the implementation of the National 
Standards for Teachers (AITSL, 2011). 
Specifically, this project investigates the existing school-based practices and 
processes for Focus Area 5.4 from the National Standards for Teachers (AITSL, 
2011).  In particular, the project examines the practices of Proficient, Highly 
Accomplished and Lead teachers (as defined in the AITSL Standards document) in 
the interpretation, analysis and implementation of National Assessment Program – 
Literacy and Numeracy (NAPLAN) data. 
AITSL have identified seven standards within three domains of teaching: professional 
knowledge, professional practice and professional engagement. The seven standards 
are: 
1. Know students and how they learn 
2. Know content and how to teach it. 
3. Plan for and implement effective teaching and learning. 
4. Create and maintain supportive and safe learning environments 
5. Assess, provide feedback and report on student learning. 
6. Engage in professional learning 
7. Engage professionally with colleagues, parents/carers and the community. 
(AITSL, 2011). 
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Proficient teachers are described as meeting the requirements for full registration 
through the demonstration of the seven standards at this level.  
Highly Accomplished teachers are recognised as highly effective, skilled classroom 
practitioners who routinely work independently and collaboratively to improve their 
own practice and the practice of colleagues. They are active and knowledgeable 
members of the school. 
Lead teachers are recognised and respected by colleagues, parents/carers and the 
community as exemplary teachers who have demonstrated consistent and innovative 
practice over time (AITSL, 2011). 
2.2  Contextual Issues 
The Australian Government seeks to gain a return on its investment in education 
(Kemp, 1999) by various means. Two accountability mechanisms used by the 
government to ensure high quality teaching/learning and improved student outcomes 
in schools are the explicit listing of professional standards for teachers and high stakes 
testing in literacy and numeracy for students in Years 3, 5, 7 and 9. These 
mechanisms fulfil the government’s demand for  evidence on performance in order to 
validate their investment (Ladd, 2008; McWilliam & Perry, 2006). According to 
AITSL (2011), the professional standards ‘define the work of teachers and make 
explicit the elements of high quality effective teaching in 21st Century schools which 
result in improved educational outcomes for students’ (p.2). One way of measuring 
these student outcomes is by test-based accountability. This mechanism enables the 
government to hold teachers and schools accountable for student performance (Ladd, 
2008).  In Australia, since 2008, all students in Years 3, 5, 7 and 9 have participated 
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in national literacy and numeracy high stakes testing annually. High-stakes testing is 
defined as test-based accountability through standardised testing from which school 
performance results are published and used to make significant educational 
decision(s) (Smeed, 2009).  From these tests, achievement data is collected and 
returned to the school and the individual.  Therefore, it is important that teachers can 
analyse, interpret and use the NAPLAN data in order to enhance student learning. 
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3 RESEARCH QUESTION 
The core research question which underpins this study is:  
What are the data-related practices that teachers at the three nominated career 
stages use? 
3.1 Focus: Elaboration on the Core Research Question  
Proficient (P) Teachers 
How do proficient teachers use NAPLAN data to: 
(1) analyse and evaluate student understanding of subject/content; 
(2) identify what intervention is needed; and 
(3) modify their teaching practice as a result? 
 Highly Accomplished (HA) Teachers 
How do highly accomplished teachers: 
(1) work with colleagues in the analysis and use of NAPLAN data; 
(2) evaluate learning and teaching; 
(3) identify what interventions are needed; and  
(4) modify practices?  
Lead (L) Teachers 
What practices exist in your school for the coordination of: 
(1) student performance; and  
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(2) program evaluation using NAPLAN assessment data in order to improve 
teaching practice?  
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4 METHODOLOGICAL CONSIDERATIONS 
A qualitative method featuring semi-structured interviews was adopted as an 
appropriate technique for this study. Qualitative research seeks to listen to 
participants’ stories, interpret their views, and retell their accounts of their 
experiences in order to explain their sense of the world (Glesne, 1999). One way of 
achieving this is by conducting interviews which provide ‘a unique opportunity to 
uncover rich and complex information from an individual’ (Cavana, Delahaye & 
Sekaran, 2001, p. 138). 
While a particular school or other educational site could have been identified as a case 
study, with us as researchers immersing ourselves into the culture of that one 
educational establishment (Cope, 2004), we wanted to incorporate as broad a range of 
participants as possible. Therefore, our case was based in the Brisbane area of 
Queensland and encompassed teachers from primary and secondary schools as well as 
state, independent or of religious affiliation. According to Freebody (2003) in its most 
general form, the goal of a case study is ‘an inquiry in which both researchers and 
educators can reflect upon particular instances of educational practice’ (p. 81), in this 
case, how NAPLAN data is used in school-based practices and processes. For our 
project, the boundaries are set by the demographic region, thus meeting Merriam’s 
(1998) requirement that unless the intended phenomenon is bounded, it is not a case 
study. As well as having a strong sense of place, this project also has a strong 
temporal dimension. Yin (1994) maintains that a case study is an empirical inquiry 
that investigates a contemporary phenomenon within its real-life context. 
Implementing professional standards and using high-stakes testing data are currently 
priority areas in the educational field.  
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4.1 Data Collection and Management 
Semi-structured interviews (Cavana et al., 2001; Merriam, 1998) were conducted to 
address the core research question: What are the data-related practices that teachers at 
the three nominated career stages use? Interviews for the study were conducted at a 
mutually accepted site and at a time convenient for the nine interviewees.  
4.1.1. Data Collection and Interview Design  
Interviews were conducted face to face for approximately thirty minutes and 
followed a sequence proposed by Cavana et al. (2001). The interviews began with the 
ritual greeting and some general conversation. Then, a brief synopsis of what the 
project was about occurred as a way of establishing rapport (Cavana et al., 2001). The 
semi-structured approach to interviewing was outlined to assure the participants that 
there were no right or wrong answers and they were encouraged to elaborate on their 
practices and processes in relation to the use of data. With the consent of the 
participants the interviews were audio-recorded allowing the researcher to concentrate 
on the interview and to acquire a full and accurate record. Each participant was asked 
the following closed questions to identify and log explicit facts about them. These 
questions were as follows:  
 
How long have you been a teacher? 
What subjects and/or year levels do you teach? 
Where, what else have you taught? 
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These questions allowed the participants to feel comfortable and settle into the 
conversation. Cavana et al. (2001) refer to this as ‘entrance time investment’. After 
these initial closed questions, the interview proceeded using a semi-structured 
approach allowing for rich dialogue and detailed accounts of the participants’ 
practices and processes in relation to the use of NAPLAN data. This approach was 
chosen as it was necessary to ascertain the practices and processes in terms of the 
descriptors provided by the standards document. Probing was used to clarify 
particular practices so that the rest of the interview was an opportunity to think and 
talk freely about them, exploring the outer and inner parameters of the participants’ 
understanding. It was important to get a balance between leading the interview and 
attempts to ‘lead’ the interviewee to comment on their practices. It was crucial that 
the researcher practised active listening throughout the interview session (Stake, 
1995).   While it is unrealistic to presume an absence of all prior perceptions by any 
researcher, by using ‘bracketing’ or époché, judgement was suspended so that as little 
bias personally held beliefs as possible were reflected in the interview process. All 
interviews were conducted through interaction and coordinated mutually by both 
speakers.  However, the research assistant as interviewer nominated what was 
relevant and chose aspects on which the interviewee was asked to elaborate. Lead-ons 
and reinstatements were used where the researcher thought something might be of 
interest. These types of moves do coordinate the talk and shift emphasis on issues 
(Freebody, 2003). Even with such caveats, however, the main aim was to take a step 
back and try to see the NAPLAN data practices through the respondents’ eyes. 
Paraphrasing was another technique used to clarify inconsistencies. This allowed for 
further reflection or development of thinking or re-orientation of the interview if 
miscomprehension had occurred. The style of questioning was chosen deliberately, 
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avoiding why questions and concentrating on what and how as the intent was to orient 
participants towards their lived experiences (Sandberg, 1994). Answers from 
interviewees were based on impromptu perceptions. Whilst a more carefully prepared, 
rehearsed and intellectualised response might have elicited different notions related to 
their receptive understanding of the use of NAPLAN data, these data sets had the 
benefit of immediacy, potentially tapping into the ‘tacit knowledge’ that guides 
practice. Participants commented that they found the interview quite challenging, but 
also very reflective. At the end, the interviewer summarised the session and the 
interviewee was offered the opportunity to ask any further questions or make any 
further comments. Throughout the interview process, the researcher was mindful of 
both interviewing ethics and the ethics of the study, particularly in relation to 
confidentiality. These were articulated strongly to the interviewees. After 
interviewing it was usual for stimulating educational conversation to continue which 
acted as a winding down from the intensive interview process. Cavana et al. (2001) 
refer to this as the ‘exit level investment’ or the ritual good-bye. 
4.1.2 Data management 
The following process was undertaken for the transcription of data. Interviews were 
recorded on a digital recorder and downloaded onto the research assistant’s computer 
for safe storage. The recordings were transcribed. Transcripts were checked by 
listening to the recordings again and comparing this to the written text. Errors were 
corrected. Pseudonyms were used on all transcripts to protect the anonymity of the 
participants. The pseudonyms used were as follows: P1, P2 and P3 for Proficient 
teachers, HA1, HA2 and HA3 for Highly Accomplished teachers and L1, L2 and L3 
for Lead teachers. All data were stored digitally on an electronic file and hard copies 
were kept in a locked facility by the research assistant. 
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4.2 Analysis of the Data 
4.2.1 Analytical Procedures 
Hatch (2002) maintains that analysis is a means of ‘organising and interrogating data 
in ways that allow the researcher to see patterns, identify themes, discover 
relationships, develop explanations, make interpretations, mount critiques, or generate 
theories’ (p. 148). By revisiting the interview recordings and re-reading the 
transcripts, the researchers became very familiar with the collected data. Using a third 
of the transcripts, the researchers established a process for coding the information. 
This encompassed vertical, line-by-line or statement-by-statement coding, according 
to the participant’s comments (Merriam, 1998). The data were then assigned to 
themes. The themes were established by three people who worked independently; two 
academic researchers and the research assistant assigned to this project. This was 
done to improve credibility and confirmability. After working independently, the 
team then worked collaboratively, cross-referencing the themes and the sub-themes 
within to look for comparability. This whole process was conducted with a high 
degree of openness to new interpretations; it was a strongly iterative and comparative 
process of sorting and resorting of data (Akerlind, 2002). The themes were 
continually reworked and refined until the final set (as shown in the results section 
below) were determined. Following this, files were set up for each of the identified 
themes and selected quotes or statements from the interviews were cut and pasted into 
these files. 
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5. RESULTS FROM ENGAGEMENT 
5.1 Results Table After the seven themes were established, sub-themes 
were identified (Table 1) 
Theme   Subthemes  P. 
 
HA. 
  
L. 
Approaches to the use of data  Whole school approach               X X 
     Hierarchical approach     X   X X X     
     Ad-hoc X X               
     Individual    X               
       Collaborative       X           
Who uses the data?  Principal 
 X             
X X 
At what level?   Deputy / Head of Teaching & Learning     X    X   X X X 
     Deputy - Data analyst         X X     X 
     HODs      X   X X   X X 
       Classroom Teacher X X   X   X X X X 
How data is analysed  Using electronic Programs           X   X X 
     Manually   X   X X     X X 
How data is Interpreted  Track Performance 
              
X X 
     Individual Point in Time X           X X X 
     Class Point in Time     X X X X   X X 
     Project Forward   X           X X 
       Value Added               X X 
How data is implemented  Intervention based on Data                   
   Targeted Programs         X     X X 
   Gifted and Talented           X   X X 
   Gender               X   
   Indigenous               X X 
   Special Needs X X X X   X X X X 
       Embedded into Classroom Practice               X X 
Existence of accountability      X         X X 
Using data to change culture  Identifying and Promoting Success 
              
  
X 
  
     Recognition of Students Doing Well               X   
     Recognition of Classes doing Well                 X 
     Parental Involvement                 X 
     Promoting Competition                 X 
Identifying best practice                X X 
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5.2 Findings and Outcomes 
Seven themes were identified and expanded to thirty sub-themes in relation to the 
core research question: What are the data-related practices that teachers at the three 
nominated career stages use? Results are shown in Table 1 (above). Below are the 
elaborations on the core research question.  Each question has been addressed using 
participants’ quotations in order to tell the story of the use of NAPLAN data in 
relation to the themes and thirty sub-themes identified.  
(P) Proficient 
How does a Proficient teacher use NAPLAN data to (1) analyse and evaluate student 
understanding of subject/content, (2) identify what intervention is needed, and (3) 
modify their teaching practice as a result? (P) 
For the Proficient career stage, the approaches to the use of NAPLAN data are either 
hierarchical or on an ad hoc/individual basis. Where the approach is hierarchical, it is 
the Deputy Principal (DP) through Heads of Departments (HODs) who manage the 
process. P3 states: ‘In our science meetings we are told that there are ... certain target 
areas that need to be addressed – they tell us to incorporate them [target areas] into 
our classes.  She continues, ‘we just get a focus area to incorporate into our planning’.  
This is a reaction to class point in time data.  The teacher under the direction of the 
DP and HOD use the NAPLAN data to evaluate subject content and then target areas 
for improvement. 
However, the other two proficient teachers organise themselves or work with other 
members of staff in an ad hoc fashion.  P1 states, ‘I work with the teachers whose 
  AITSL Pilots Project Final Report  16 
classes my students are included in’. This particular teacher is a member of a Special 
Needs Department and works with the regular classroom teacher to ‘organise and plan 
individual programs’.  This is an example of individual point in time data.  P2 does 
collaborate sometimes but usually works in isolation with her classes’ data to identify 
‘strengths and weaknesses and where class programs need to be adapted’.  She says 
‘as a classroom teacher, I have implemented the programs that I have developed and 
set up’.  In her individual capacity, this teacher analyses the data from the school 
intranet by her own means – ‘you are free to use the data as you see fit’ (P2).  This is 
an example of this teacher’s own manual manipulation of the data.  She also 
comments on using the data to project forward – ‘as a junior school teacher, I look at 
the data and use that data to implement strategies to help the students as they move up 
to Year 3’.  Therefore, it can be seen that the proficient teachers use the data to 
identify strengths and weaknesses in order to determine what type of intervention is 
needed.  Apart from using data for their own particular students individually or by 
class, the other group the proficient teachers refer to is special needs students.  Again, 
they use the data to ascertain strengths and weaknesses.  These teachers all modify 
their practice based on their analysis and evaluation of NAPLAN data, whether this is 
on their own initiative, working with a partner or as a directive through the hierarchy.  
Where the process is managed through the hierarchy, P3 sees this as an accountability 
mechanism – ‘HODs check up ... they check that things are being done’    
(HA) Highly Accomplished 
How do highly accomplished teachers work with (1) colleagues in the analysis and 
use of NAPLAN data, (2) evaluate learning and teaching, (3) identify what 
interventions are needed, and (4) modify practices? (HA) 
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For the Highly Accomplished career stage teachers, the approaches to the use of 
NAPLAN data are either hierarchical or by means of collaboration with other 
colleagues. For two of these teachers it is the HODs, DP or the Deputy Data Analyst 
that are instrumental in the management of NAPLAN data. HA2 comments – ‘the 
data that is sent to us at my present school is used by HODs and the DP’.  However, 
she also implies the lack of a whole school approach by maintaining that ‘the data 
does not filter down to all teachers’ (HA2). This is surprising as in her school, there is 
a Deputy Principal Analysis and Statistics whose sole job is to look at all data which 
he does in collaboration with the Deputy Principal Curriculum. HA1 sees the 
approach to the use of NAPLAN data in her school as collaborative.  For her, teachers 
of Years 3 and 5 ‘sit with their teaching partners and use the data’. She continues by 
saying that depending on the approachability of the teachers, ‘I would meet with the 
4s and 6s and say, these are the curriculum areas that we are lacking in and we need to 
pick them up’ (HA1). This teacher also models to her Year level how she analyses the 
data so they can do the same for their classes – ‘I let my year level partners know’. In 
HA3’s school, the Head of Learning Support is also heavily involved in data analysis. 
Therefore, for this career stage, involvement in the use of NAPLAN data is a little 
more structured, whether this is through the hierarchy or by having teaching partners. 
Regardless of the approach used or who has this responsibility, all participants 
analyse the data in a similar fashion by looking for ‘gaps and weaknesses’ (HA1). In 
one school, this happens by electronic means – ‘I can go onto One School any time 
and access data’, whereas the other two schools do this manually.  In all schools it is 
class point in time data that is investigated. An example of this is in HA3’s school, 
where they use the data to determine cohorts for extension activities – ‘they (HODs) 
use the data to decide who goes into the Maths Extension class in Year 8. This is also 
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an example of projecting forward. The other group mentioned by this career stage is 
the Gifted and Talented.  HA3 uses the data and selects students who ‘come into class 
during lunchtime for tutoring’.  Practices are modified in various ways by 
participants. These include: ‘small group activities’ for those who need to be brought 
‘up to speed’ on particular activities (HA1); ‘time management, questions that are 
comprehension based and questions on subject matter (HA2) or just different ‘class 
activities’ (HA3).  
(L) Lead 
What practices exist in your school for the coordination of student performance? (L) 
In what way do lead teachers co-ordinate the evaluation of programs using NAPLAN 
assessment data in order to improve teaching practice? (L) 
All teachers at the Lead Teacher career stage maintain that in their schools, the use of 
NAPLAN data occurs either by a whole school approach or by a hierarchical 
approach, although there is some admission by L1 that this is not always successful – 
‘data analysis is not always filtered down from HODs’. Across the three participants’ 
responses there are a variety of hierarchical levels in their school responsible for the 
use of data.  These include the principal, Head of Lower school programs (L3), Head 
of Curriculum (L2), the NAPLAN group, HODs and curriculum groups (L3).  L3 in 
particular maintains that ‘data analysis is every teacher’s business ... every teaching 
staff member should be able to access and utilise NAPLAN data’. She continues by 
saying that ‘it’s not one person’s job, it’s considered everyone’s job and you have to 
be able to not only know where to get the data from but also what to do with it’ (L3). 
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Therefore for these lead teachers, they are either involved in the whole school 
approach or are a link in the hierarchy. 
The NAPLAN data are analysed for many purposes.  These include:  
(1) as an indicator of improvement – ‘we look at the data in relation to how we have 
done in previous NAPLAN tests’ (L2),  
(2) teachers use NAPLAN data ‘in terms of how they [students] have gone against the 
National mean’ (L3),  
(3), ‘to compare classes against each other’ or ‘to get the data for the schools in the 
area ... including feeder schools’ (L2).  
Both (1) and (2) are examples of value adding, where individual or class point in time 
data are analysed manually or by electronic means – ‘we get it [data] through One 
School, Queensland Studies Authority (QSA), Sunlander, and the NAPLAN websites’ 
(L2). (3) is an example of tracking performance and projecting forward.  From the 
analysis of data a variety of intervention programs take place.  These include: targeted 
programs – ‘when we hear what the writing genre is for next year ... then the Year 8s 
immediately start working on it in class’ (L2), and programs that are targeted towards 
specific groups of students including, gifted and talented, special needs, Indigenous, 
or by gender. Therefore NAPLAN data is used to improve the teaching and learning 
in all these different areas.  Two of the three respondents refer to the use of NAPLAN 
data as embedded into regular classroom practices. 
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Accountability is fore ground for two of the Lead teachers. They use data to check on 
other teachers work –‘I go into the classrooms and check that the work is being done 
(L2). 
What is mentioned in this career stage that is absent in the two stages previously 
discussed are the use of data to change culture and to identify best practice.  Changing 
the culture includes such practices as promoting competition, rewards, and 
encouraging a competitive spirit.  Where best practice is identified, this is shared with 
staff at meetings. 
 
5.3 Summary 
The approach to the use of NAPLAN data is inconsistent across the participants’ 
schools. Only two of the nine teachers interviewed, identified a whole school 
structured approach to the use of data.  For most participants, their engagement with 
data either came as a directive through the hierarchy or by teachers working 
individually or collaboratively in an ad hoc fashion.  Findings also revealed that 
various levels of the hierarchy use the data for various purposes, for example value 
adding or projecting forward. Every interviewee was aware of some type of 
intervention within their schools based on NAPLAN data but once again, there was 
inconsistency in the participants’ experiences. Only three teachers related the use of 
NAPLAN to accountability and it was only at the Lead career stage where two 
teachers related data to school culture and identifying best practice. 
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6. IMPLICATIONS AND RECOMMENDATIONS FROM THE PILOT 
From the study, the researchers wish to highlight several implications and make 
recommendations to encourage greater use of high-stakes educational data. 
6.1 Implications 
The study has illuminated the following implications: 
1.  Responses from the proficient and highly accomplished teachers suggested 
that the analysis and use of data is driven by a top-down hierarchical model.  
The implications of such a practice are that the knowledge and skills required 
to analyse educational data is kept at a level above both these career stages. 
This could lead to a reduction in the breadth of those with skills in this area.  
By adopting such a practice, schools could risk: 
a. Lack of ownership of data, 
b. Lack of willingness to engage with data, 
c. The ‘data person’ moving on and taking the relevant knowledge and 
skills, and 
d. Limited specific targeting of students’ learning which could be 
problematic. 
 
2. There is an ad hoc relational approach used by teachers in the proficient and 
highly accomplished career stages.  The implications of such an approach may 
be: 
a. Failure to engage with the data at all, 
b. Incorrect analysis and interpretation, 
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c. Teachers efforts may be misdirected, and  
d. Lack of specific intervention. 
 
3. Where the use of data is seen as a mechanism for scrutiny and holding 
teachers accountable for lack of student achievement, the implications could 
be: 
a. Movement out of the profession, 
b. Movement to what are perceived as ‘good schools’, 
c. Schools equipping teachers with the relevant data analysis and 
interpretation skills, and 
d. Rewards and sanctions from those in authority. 
 
High-stakes testing data is returned to schools with the expectation that teachers will 
use the data. This has implications for teachers.  Teachers should be: 
a. Skilled at data analysis, 
b. Skilled at data interpretation, 
c. Skilled at data application, and 
d. Feel supported in their analysis, interpretation and use of data. 
 
4. The findings showed that two of the three lead teachers were highly competent 
in the use of NAPLAN data.  This implies that the use of data and the skills 
needed for such use is inconsistent across schools even at the lead career 
stage. Teachers with such skills should be given the time and means to 
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professionally develop both highly accomplished and proficient teachers in a 
whole school approach.  
 
6.1.1 Recommendations  
The researchers make the following recommendations in relation to this project. 
1. Schools and systems up-skill or professionally develop teachers in the 
analysis, interpretation and use of high-stakes educational data.  
2. The inclusion of Standard 5.4 (AITSL, 2011) in school role descriptions and 
duty statements for teachers.  
3. Schools are assisted in developing a targeted approach to the use of data. 
4. Educational data should be accessible to all teachers in schools. 
5. Universities ensure that their graduates have the necessary skills to engage 
with educational data. 
6.2 Planning for the Future 
The researchers in this study work at a university which has a reputation for engaging 
with educational data at a university and school level. Final year students undertake a 
unit in using educational data.  This is the only such unit taught at an undergraduate 
level in Australian universities. Additionally, the researchers work widely with 
schools and systems in Queensland on school performance and the use of educational 
data. Therefore, their skill and expertise is shared with the wider educational 
community.   
We therefore recommend that: 
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 Other national universities incorporate educational data units into their 
courses. 
 Professional Development on the use of educational data made widely 
available. 
 Further research into practices in other states and territories. 
To conclude, it is obvious that all the participants are aware of the importance of the 
use of educational data.  Therefore, this focus area from the standards is being 
addressed across the participants’ schools.  However, what is also obvious are the 
differences in the approach, access and use of educational data by individual schools 
and teachers. There is an expectation that teachers will use educational data but not all 
teachers have the skills to achieve this.  Furthermore, not all universities are preparing 
their pre-service teachers for this educational data world that they are going to enter. 
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8 APPENDICES 
 
8.1 Resources Developed for the Pilot 
A semi-structured questionnaire was developed as part of the interview process for 
this project: 
Proficient 
1. How long have you been a teacher? 
2. What subjects do you teach? 
3. Where, what else have you taught? 
4. There is a lot of data produced and sent to the school after NAPLAN.  How do 
you use this data? 
5. Can you tell me how the data is analysed in your school and who does it? 
6. What sort of access do you get to the school NAPLAN data? 
7. What sort of intervention programs if any do you have in your school? 
8. What is your role within these intervention programs 
9. How do you use the NAPLAN data in your classroom? 
Highly Accomplished 
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1. How long have you been a teacher? 
2. What subjects do you teach? 
3. Where, what else have you taught? 
4. There is a lot of data produced and sent to the school after NAPLAN.  How do 
you use this data? 
5. Can you tell me how the data is analysed in your school and who does it? 
6. What sort of access do you get to the school NAPLAN data? 
7. What sort of intervention programs if any do you have in your school? 
8. What is your role within these intervention programs 
9. How do you use the NAPLAN data in your classroom? 
10. Does the school encourage or expect you to work with colleagues to use 
NAPLAN data? 
11. Can you describe this work? 
Lead 
1. How long have you been a teacher? 
2. What subjects do you teach? 
3. Where, what else have you taught? 
4. There is a lot of data produced and sent to the school after NAPLAN.  How do 
you use this data? 
5. Can you tell me how the data is analysed in your school and who does it? 
6. What sort of access do you get to the school NAPLAN data? 
7. What sort of intervention programs if any do you have in your school? 
8. What is your role within these intervention programs 
9. How do you use the NAPLAN data in your classroom? 
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10. Does the school encourage or expect you to work with colleagues to use 
NAPLAN data? 
11. Can you describe this work? 
12. Can you tell us about any specific NAPLAN programs that you coordinate 
within your school? 
13. Can you tell us how to analyse and evaluate student performance within your 
school? 
14. Can you tell me how you have improved student performance on NAPLAN in 
your school? 
These questions were developed using the descriptors from the National Standards 
for Teachers (AITSL, 2011). 
 
8.2 Existing Resources Used in the Pilot  
The descriptions for Proficient, Highly Accomplished and Lead teachers (AITSL, 
2011, pp. 6/7) were used to identify teachers who could belong to the particular career 
stage. 
The descriptors from Focus Area 5.4 from the National Standards for Teachers 
(AITSL, 2011, p.17) were used in the construction of the questions for the semi-
structured interview.   
 
 
 
